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PREFACE

The Adult Education Program in the Los Angeles Unified School District was defunded on
June 30, 2012. After extensive deliberations within the School Board, influenced by strong,
demonstrative support for the program from students, community partners, community
leaders, and local politicians, the LAUSD School Board decided to fund Adult Education
through the allocation of limited funds and resources.

We now receive our funding from the Adult Education Block Grant (AEBG). Under the
guidelines of the grant, 71 consortia were formed to establish programs for adults in
California. Los Angeles Unified School District’s Division of Adult and Career Education
(DACE) is a member of the Los Angeles Regional Adult Education Consortium (LARAEC)
along with Burbank Unified, Culver City Unified, Montebello Unified, and the Los Angeles
Community College District. Members of the consortium meet on a regular basis to
establish consistent policies, align curriculum, and ensure the services we provide meet the
needs of adult learners.

Because of the Adult Division’s collapse in 2012, WASC established a new accreditation
cycle for Maxine Waters Employment Preparation Center. Under the guidance of our WASC
chair, we developed four action plans with the understanding that a mid-term review
would occur in 2015. The new leadership focused on the following:

1. Using comprehensive assessments

2. Improving parking

3. Improving the communication among all of the merged sites and new staff in
creating a positive school culture

4. Integrating technology in a safe learning environment

In 2015, the visiting team determined that Maxine Waters EPC was successfully working on
the action plans and made no additional recommendations.

The process for the current self-study began in 2016 with the administrative team creating
leadership team member assignments and an initial timeline of activities. One of the
primary goals was to involve all stakeholders in a collaborative effort. Each instructional
department including English as a Second Language (ESL), Adult Secondary Education
(ASE), Adult Basic Education (ABE), and Career Technical Education (CTE) were engaged in
the process. Other stakeholders involved included classified staff, special services, support
staff, student council, as well as community members.
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At the Back to School meeting in August of 2016, staff was provided an overview of the
process. The leadership team began meeting to review and revise the mission statement,
define student learner outcomes, and to form focus groups. Regular discussion and staff
updates took place at departmental and staff meetings throughout the year. Student and
staff surveys were conducted in the spring and fall of 2017. Focus groups began meeting
and communicating regularly to complete assigned tasks. The result of this process is that
stakeholders have a deeper understanding of our programs and services, our strengths and
areas of growth.

Our revised institutional mission is to partner with the community for the educational
advancement and workforce development of our learners. Therefore, our Schoolwide
Learner Outcomes (SLOs) revolve around this mission and were developed for the
attainment of all students enrolled in our programs. Building partnerships with our
stakeholders, who includes community based organizations (CBOs), helps us to obtain the
necessary resources to strengthen the impact of our programs.
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CHAPTER 1

Institutional, Community and Student Characteristics
Institution’s Mission and Schoolwide Learner Outcomes (SLOs)

INTRODUCTION

Maxine Waters Employment Preparation Center (Maxine Waters EPC) is one of 11 service
centers within the Los Angeles Unified School District’s Division of Adult and Career Education
(DACE). As aresult of severe funding reductions, DACE underwent major restructuring,
reducing 30 plus schools and administrative teams to ten Service Areas, each of which
supported multiple campuses. Our entire staff was laid off with the impression that very few, if
any, would be rehired for the next school year. Many staff members sought employment
elsewhere, creating a staffing issue as we did indeed reopen. In addition, hardships also
affected our students when they were told of our pending closure. By the time the entire
reopening process was complete, many of our previously enrolled students had enrolled in
other school districts or community colleges. Administration teams, usually consisting of three
to four administrators for each school, were combined into an administration team of five
administrators for the newly formed Maxine Waters Service Area 4.

Maxine Waters Service Area 4 now a combination of Fremont-Washington CAS (our
current 66th Street satellite), Maxine Waters Employment Preparation Center (accredited
in 2006), and Kiriyama Community Adult School (accredited 2006 and was due in 2012,
but was postponed due to the shutdown) and merged into what became the Maxine Waters
Service Area 4. The Maxine Waters Service Areas incorporated four main adult school
sites, six high schools (with an afterschool program), three AEWC sites, seven elementary
school ESL classes, and six sites assisting the Older Adults Program. We also had classes at
Shields for Families at three of their locations. There is a distance of 12 miles between the
three main locations. Although 66th Street’s student demographics are similar to the
student demographics on the main campus of Maxine Waters, the demographics at the
Kiriyama satellite are very different. The Kiriyama site serves many Asian students, while
nearly all of our students on the rest of our campuses are Black and Hispanic.
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The initial staffing was completed by DACE Central Office staff guided by seniority and
tenure status. This meant that some Valley area resident staff members were offered
positions in San Pedro, a distance of about 60 miles, and vice-versa. Many staff members
experienced financial hardships as positions of 30 to 40 hours per week were reduced to
20 hours per week due to new policies regarding District Position Tenure. All of this
critically affected staff morale because many staff members felt forced to take positions at
offered sites or risk losing any opportunity to work.

The existing Maxine Waters EPC is the result of the closure. The names for this school, since
2012, have been Maxine Waters Service Area 4, then Maxine Waters Service Area, and
finally, in the 2016-2017 school year, we were again named Maxine Waters Employment
Preparation Center.

According to duplicated enrollment reports, Maxine Waters EPC has served 7,239 students

so far this school year. Currently, the school employs 5 administrators, 2 counselors, 19
teacher advisors, 83 teachers, 8 teacher assistants, and 26 classified employees.

MAIN LOCATION

The Maxine Waters Employment Preparation Center main campus is located on Central
Avenue in Watts. Classes are offered Monday through Saturday on the main campus for
instruction in ABE/Vocational ABE, ASE, ESL/Vocational ESL, and CTE. The main campus
also has the Accelerated College and Career Transition Program (ACCT), Disability Support
Services (DSS) Office and the “Financial District” or the Specially Funded Program (SFP)
area. There are 65 classrooms and 10 industrial shops at the main campus address below:

Maxine Waters Employment Preparation Center
10925 South Central Avenue

Los Angeles, CA 90059

Phone: (323) 357-7700

Fax:  (323)566-0147

Website: http://www.waterstrainingcenter.org

CHAPTER 1 | SELF-STUDY REPORT


http://www.waterstrainingcenter.org/

BRANCH LOCATIONS

The Kiriyama campus, formerly the Kiriyama Community Adult School, is located in the city
of Gardena approximately eight miles from the main campus. Classes are offered Monday
through Friday at Kiriyama campus for instruction in ABE, ACCT, ASE, and ESL. There are
ten classrooms at the following location:

George Kiriyama Adult School
18120 Normandie Avenue
Gardena, CA 90248

Phone: (310) 354-4900

Fax: (310) 323-8981

The 66th Street campus, formerly part of Fremont Community Adult School, is located in
South Los Angeles approximately five miles from the main campus. Classes are offered
Monday through Friday for instruction in ACCT and ESL. There are six classrooms at the
following location:

66th Street Adult Learning Center

501 East 66th Street

Los Angeles, CA 90003

Phone: (323) 758-7593

The Flournoy campus was reopened in August of 2016 due to an extreme overcrowding of
students on the main campus. It is located about one mile from the main campus right
across from one of the Housing Projects. Classes are offered Monday through Friday for
instruction in ESL. There are eight classrooms at the following location:

Flournoy Adult Learning Center
1625 East 112th Street

Los Angeles, CA 90059

Phone: (323) 567-2713

The Family Success Program is for parents of children in elementary or middle school who
want to improve their English and help their child in school. Branches where the Family
for Success Initiative program is offered are at the following locations:

Glenn Hammond Curtiss Middle School Charles Drew Middle School
1254 E Helmick Street 8511 Compton Avenue

Carson, CA 90746 Los Angeles, CA 90001

Bret Harte Preparatory Middle School Manchester Avenue Elementary
9301 S Hoover Street 661 W 87th Street

Los Angeles, CA 90044 Los Angeles, CA 90044
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HISTORY

Maxine Waters EPC'’s history covers a nearly 50-year span dating back to the 1966 Watts
Riots. At that time, the school was called Watts Skills Center and was viewed by locals as a
beacon of hope in the community. In February of 1992, the center was renamed after local
Congresswoman Maxine Waters who found a new home in Los Angeles located at 10925
South Central Avenue, Los Angeles. This is currently our main campus. The original
location was at 840 East 111th Place.

Maxine Waters EPC is located in the Watts section of South Los Angeles (formerly South
Central Los Angeles). Notable landmarks in the area include the Watts Towers of Simon Rodia
(1765 E. 107th Street), a world famous art piece consisting of 17 structures of steel and mortar
with mosaics of broken glass, shells, and pottery. The neighboring Watts Towers Arts Center
(1727 E. 107t Street), hosts exhibitions and houses African sculpture and instrument
collections. Just behind it, the Cultural Crescent Amphitheater is home to the Watts Towers
Jazz and Drum Festivals, and Watts Latino & African American Cinco de Mayo celebrations.

SIGNIFICANT DEVELOPMENTS

Adult Education Block Grant Funding

Maxine Waters EPC is included in the AEBG which has had an impact on our funding, goals,
operations including course offerings, staffing and Key Performance Indicators (KPIs). This
allocation is managed by the members of the Los Angeles Regional Adult Education
Consortium. DACE is one of five districts in LARAEC. The others are Burbank Unified,
Montebello Unified, Culver City Unified, and the Los Angeles Community College District.
The most significant work of the consortium has been to align curriculum, establish
Professional Learning Communities (PLCs) and develop career pathways.

Carl D. Perkins

Our Career Technical Education (CTE) classes benefit from the Carl D. Perkins CTE Act of
2006. This grant provides federal support for CTE classes in all states. The grant focuses
on the academic and technical achievement of CTE students.

Even though this grant is a significant source of support for postsecondary institutions
offering CTE classes, Perkins funds have been experiencing reductions. These reductions
have affected the ability to support high-quality education in fields in which the technical
evolution is changing every day, and just when enrollment in CTE programs is growing and
the demand for skills training is increasing.
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Funding from Perkins focuses on special populations:

e Individuals with disabilities

e Individuals from economically disadvantaged families, including foster children

e Individuals preparing for nontraditional training and employment

« Single parents, including single pregnant women

e Displaced homemakers

e Individuals with other barriers to educational achievement, including individuals
with limited English proficiency

Data taken from the Perkins identified capstone completer E2 report is graphed below and
shows percentages of Perkins Eligible students for the last three school years.

% of Perkins Eligible Students

85%
90%
v D -

50%

2014-2015 2015-2016 2016-2017

Perkins’ funds are based on the availability of Perkins Eligible students. In the last three
school years, Maxine Waters EPC has received Perkins’ monies to open its programs for
Electrician Residential/Industrial, Heating Ventilation and Air Conditioning Technician.

SIGNIFICANT CHANGES IN PROGRAMS

Since the Maxine Waters EPC mid-term visit in 2015, the following significant changes have
occurred to improve programs and services for our students:

High School Equivalency Test (HIiSET)

In 2017, Maxine Waters EPC became an authorized DACE testing site for the HiSET which is
a state recognized pathway for achieving a High School Equivalency Certificate. The HiSET
exam features paper- and computer-based formats and it is available in English and
Spanish. This exam offers out-of-school youth and adults an opportunity to demonstrate
their college and career readiness.
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Professional Learning Communities

Professional Learning Communities (PLCs) were established in the Reading and ESL
departments with a goal to improve student learning. DACE introduced the PLC concept in
August 2015 as a process rather than a program and teachers were identified and selected
to spearhead the departmental PLC instructional strategies. The Reading PLC focus is on
systemizing cooperative learning best practices in the classroom, while the ESL PLC focus is
on developing students’ reading to understand the College and Career Readiness Standards
(CCRS) for Adult Education.

Southwest College Collaboration

Maxine Waters EPC has established a college presence on campus for students in the ASE
programs. In collaboration with Southwest Community College, a Political Science course
started spring 2018. This credit course will allow students to fulfill high school and college
requirements for transitioning to higher education.

Workforce Literacy Development

In 2013, DACE relaunched the English Language (EL) Civics program. Since 2015, it has
become an increasingly important source of WIOA revenue and absorbed more and more
ESL class time.

Workforce Innovation and Opportunity Act

In 2014, the federally funded employment and training program Workforce Investment Act
became Workforce Innovation and Opportunity Act (WIOA) distinguished by additional
data collection requirements, including employment barriers, post-secondary
opportunities, and job placement follow-up surveys. WIOA is an important source of
revenue for the ABE, ASE and ESL programs, a driver of instruction, and an important
evaluation tool.

Other Specific Changes in Programs Since the 2015 Visit

e We increased the number of ESL classes offered at 66th Street School from three to
five, an office and an Office Technician

e We added two new sites to our school which are the Flournoy Adult Learning Center
(2016) and Ritter Adult Learning Center (2017-temporarily closed)

e We increased ESL Classes on the main campus from 43 to 58
o We started a State Certified Electrician Licensing Program (2016)

o We significantly increased Specially-Funded Grants for students through
partnerships with WorkSource Centers
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e We achieved candidacy for the Council on Occupational Education (COE)
Title IV Funds (2017)

e We restarted the Saturday program and expanded class offerings from 4 to 7 hours

o We started Integrated Education Training (IET), VABE, and VESL classes for Building
and Grounds, Culinary, Electrician, and Nursing Assistant programs

e We added a simulated Welder for the Certified Welding program
e We were approved for a $500,000 Pre-Apprenticeship Grant (2017)

e We opened new CTE programs for Medical Assistant, Pharmacy Technician, and Plumbing

STUDENT DEMOGRAPHICS

The immediate community surrounding Maxine Waters EPC has experienced numerous
changes since the 2006 full accreditation process and even more changes since the mid-
term accreditation process in 2015.

We serve a very diverse student population. Through our doors walk English language
learners, the disabled, military veterans, second chancers, court-ordered offenders, foster
children, recovering addicts, the unemployed, the homeless and barely homed, and those
served by the Employment Development Department (EDD). All educational opportunities
are offered without regard or barrier to race, age, color, national origin, gender or
disability.

Based on the data gathered from student registration forms, the typical Maxine Waters EPC
student resides within the 90059 zip code, like the center itself. Information from the
registration forms further indicate that the majority of the students reside in the
surrounding areas of zip codes 90059, including 90002, 90037, 90044, 90061, 90221,
90250,90301, 90302, 90303, and 90305 zip codes.

The student profile survey conducted spring 2017 revealed that 30 percent of our students
have an 8th grade or less education, and nearly 29 percent have a household income of
$7,500 or less. A third of students are employed and about 50 percent are unemployed or
full-time students. Half of students say the main reason for attending is to learn English
and half say to earn a high school diploma or learn a trade. Eighty percent of our students
live within six miles.

The total unduplicated enrollment graph indicates that we served 9,583 students in
2014-2015; 6,924 students in 2015-2016; and 6,843 students in 2016-2017. Although
enrollment has dipped in the last three years, we project an increase for the 2017-2018

SELF-STUDY REPORT | CHAPTER 1



school year based on the growth of ESL enrollment and implementation of new CTE health

career and construction programs.
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The enrollment data for each program as well as enrollment for students with disabilities

are shown in the following graphs.
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SCHOOL GOVERNANCE

Maxine Waters EPC directly reports to the DACE Executive Director, Joseph Stark and
Administrator Rosario Galvan. As illustrated on the school’s organizational chart, the site’s
administrative leadership consists of two assistant principals of operation, two assistant
principals of adult school counseling, and one principal. All of the administrators have
worked in the Adult Division of LAUSD for over 20 years.

SCHOOLWIDE LEARNER OUTCOMES

The Schoolwide Learner Outcomes can be measured within the structure of each
institutional program through formative and summative assessments, empirical data, and
course completer evidence. Further, our SLOs are preparing students to transition into
higher levels of education, gain employment and to become valuable employees in the
workforce in accordance with the school’s mission which is stated below and followed by
our SLOs:

Mission Statement

“The mission of Maxine Waters Employment Preparation Center is to partner with the
community for the educational advancement and workforce development of our learners.”

Schoolwide Learner Outcomes
e Demonstrate the literacy and technical competencies necessary for success in higher
education and sustainable employment
o Demonstrate ability to think critically and solve problems

e Demonstrate multicultural awareness, respect and sensitivity for individual differences
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EDUCATIONAL PROGRAMS OFFERED AT MAXINE WATERS EPC

Courses are offered in Adult Basic Education, Adult Secondary Education, English as a
Second Language, Career Technical Education, and Citizenship. All courses are taught by
highly qualified, credentialed teachers. CTE courses offer theory, hands-on training, third-
party certification, and externships. Certificates of Completion are issued when students
master competencies in each course component.

Adult Basic Education Program

The ABE program provides instruction in basic reading, writing, and math. The program
focuses on students with limited literacy or math skills (below 9th grade level.) ABE
classes use research-based teaching methods to build essential reading, writing, math,
critical thinking, and problem solving skills using whole-group, small group, and individual
instruction. Evidence Based Reading Instruction (EBRI) is a practice of learning with the
focus "teach the reader, not the reading.” EBRI focuses on helping students master reading
strategies that build student reading skills.

Adult Secondary Education Program

ASE is a competency-based adult high school diploma program that provides opportunities for
high school students to make up credits and for adult students to earn a high school diploma,
prepare for the High School Equivalency Exam, and enhance academic skills needed for CTE
Programs. Rigorous academic curriculum is offered through 24 "A through G" approved
courses that are also equivalent to LAUSD secondary courses. Instruction is offered in whole
group settings, teacher directed classes or in Individualized Instruction Labs where students
complete course contracts at their own pace. The Il Lab program is by far the largest of our
ASE programs because it serves our adults and concurrent high school students.

Adult Independent Students (AIS) is a program under the ASE program which gives adult learners
the opportunity to earn high school credits at home on coursework by turning in weekly
assignments to the instructor.

Accelerated College and Career Transition (ACCT) is an individualized instruction program
for at-risk youth and young adults ages 16 to 24. ACCT students have a chance to earn a
high school diploma or High School Equivalency certificate while concurrently enrolled in a
Career Technical Education program that matches their aptitude and interest. The types of
ASE classes offered are listed in the following diagram:
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Adult Secondary Education

Algebra 1A/1B HiSET Preparation

Economics Integrated Science 1-4

English 1-4 Life Skills

English Composition/Contemporary  Literature/American

English Composition/Expository Literature/Modern

Fine Arts/Visual Arts Parent Education

Geometry 1A/1B Psychology

Health US Government/Political Science
US History 1/2 World History

English as a Second Language/Citizenship Program

The ESL Program at Maxine Waters Employment Preparation Center has ten levels. ESL
Beginning Literacy through ESL Advanced Low. Courses in ESL Conversation,
Pronunciation and Vocabulary and Idioms and Citizenship are also offered. Maxine Waters
EPC has seen an increase in ESL completers since we have added more branch locations
and time offerings. Classes meet morning, afternoon, evening, and Saturday. The types of
ESL instructional levels offered are listed in the following diagram:

English as a Second Language

ESL Literacy ESL Intermediate High B

ESL Beginning Low ESL Advanced Low

ESL Beginning High ESL Conversation/Pronunciation
ESL Intermediate Low Vocabulary and Idioms

ESL Intermediate High A Citizenship
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Career Technical Education Program

Each Career Technical Education instructor is fully credentialed and previously worked in
the industry for a minimum of five years before coming to DACE. All courses are based on
state-approved course outlines, are competency based, and aligned with California high
school & academic standards. CTE classes are industry certified and include hands-on

training. Table I displays a list of CTE programs offered and the notable increase in

programs over the last three years.

TABLE I

CTE Course/Program Offered

Business Careers

2014-2015

School Year
2015-2016 2016-2017

Administrative Assistant

Building and Grounds Worker

Computer Operator

Culinary Arts

Customer Service

Maintenance Supervisor

Typist/Keyboarding

NSNS NS

N ANENENENENAN

N ANENANENENAN

Health Careers

Health Information Technology

Home Health Aide

A

<<

Medical Assistant

Nurse Assistant/Long Term Care

Pharmacy Technician

Vocational Nurse

NSERRREA

Industrial Careers

Automotive Technician

Electrician (Residential and Industrial)

Heating and Ventilation Air Conditioning

Plumbing

Welding

NERRR
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Table II shows the third party certifications and or licenses offered in CTE programs.

TABLE 11
ASE Automotive Service Excellence (A1-A8, G1, P2)
CNA Certified Nursing Assistant
CCMA Certified Clinical Medical Assistant
ET Card Electrician Trainee State Certification
HHA Home Health Aide State Certification
Health Info Tech International Classification of Diseases (ICD 10)
LVN Licensed Vocational Nurse (NCLEX Certification)
Pharmacy PTCB: Pharmacy Technician Certification Board Certificate
Technician California State Board of Pharmacy License
Plumbing PEX and Gas Pipe Certification
Culinary Arts ServSafe© Food Handler
Welding Building & Safety Certification for Structural Welding
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COMMUNITY PROFILE

Watts is a 2.12 square-mile, high-density neighborhood with four of the largest housing
projects in the United States. One of the paramount issues confronting the South Los
Angeles area is the lack of business and industry in the immediate area. The lack of “in
area” businesses and industries has a significant impact on Maxine Waters EPC students.
The reason is due to the extreme poverty in the community surrounding the school, and the
lack of transportation to work in areas outside the community.

Our school primarily serves the communities of South Los Angeles, Watts, Gardena,
Compton, Lynwood, and South Gate. But students from other areas do attend. The
following table reports statistical data from the 2010 Census on the main cities served.

CITIES SERVED
Description Watts Gardena Compton Lynwood South Gate
Population 40,952 58,829 31,869 69,745 94,396
Land Area in Square Miles 3.3 4.7 2.6 4.8 7.3
Median Age 26 38 28 29 31
Median Income $ 23,310 $ 53,306 $ 37,881 $ 43,231 $ 43,552
Hispanic or Latino 29,422 22,151 21,662 62,882 89,442
g;ggs;g’/ﬁigher 55% 81% 56% 53% 52%
Poverty Rate 39% 15% 29% 25% 20%
Unemployment Rate 19% 6% 14% 12% 13%
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STUDENT LEARNING DATA
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High school diploma rates have remained relatively steady over the past several years, with
the exception of the 2015-2016 school year when the California High School Exit Exam
(CAHSEE) was suspended. The test has long been a requirement for graduation in
California. However, in September 2015, Governor Brown signed Senate Bill (SB) 725,
which states that the 2014-2015 graduating students are exempt from the test, as advisory
committees determine future alternatives. On October 7, 2015, the Governor then signed
SB 172, which suspends the administration of the CAHSEE until 2018. Maxine Waters EPC
and most DACE centers saw a vast increase in the issuance of high school diplomas as
students from 2005-2015 who did not graduate because of the CAHSEE were allowed to
graduate under this legislation.

SELF-STUDY REPORT | CHAPTER 1



High School Equivalency (HSE)

HSE Completions
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As a Division, the number of High School Equivalency Certificates issued saw an overall
decrease in 2016 due to the introduction of new equivalency instruments. At Maxine
Waters EPC, we tested approximately 50% of those tested in previous years.

Career Technical Education
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While the creation of new CTE classes has resulted in increased enrollment, the completer
rate for this program shows a slight decrease which can be attributed to classes added mid-
year. For example, the Pharmacy Technician, Medical Assistant, and a second Certified
Nurse Assistant class started in January 2017, but students did not complete the program
until that summer which impacts the completion data for the fiscal year. It is anticipated
that this year’s data will show an increase in completers for CTE.
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English as Second Language

ESL Course Completers
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Increases in ESL course completers can be attributed to the rise in enrollment as well as improved
practice. In the past when students promoted to the next level, they were not consistently marked

“C” for completer in ASIS. ESL Advisors are working closely with teachers to ensure completions
are entered in a timely manner.

Adult Basic Education (ABE)
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The increase in completer rates for Adult Basic Education can be attributed to the
implementation of the Reading Basics system in 2016 which changed how we promote
students within ABE. Prior to the new system, promotion was based solely on TABE scores.
Reading Basics offers teachers more assessment tools and across the Division, completion
rates increased. At Maxine Waters EPC, the Reading PLC provides a place for teachers to
share best practices with utilizing the new materials.
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WIOA Payment Points
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The Division, and then each individual school, is rewarded with federal monies based on student
progress as measured on CASAS tests, EL Civics, and earned high school diplomas or the
equivalent. These are called payment points.

Maxine Waters EPC has one full-time and two part-time teacher advisors dedicated to
maximizing these federal dollars. This is the third fiscal year in a row that the number of
students, and payment points, has increased. In 2015-2016, 4,006 students tallied 4,960
payment points. In 2016-2017, 5,161 students produced 5,700 payment points. At the
time of this writing, 4,062 students had generated approximately 6,171. The precise
amount of each payment point varies from year to year, but most recently, an ASE payment
point was worth $325, ESL and ABE $215, and EL Civics 231 $76, and EL Civics 243 $138.
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CONCLUSIONS OF ANALYSIS AND RECOMMENDATIONS FOR MAXINE WATERS EPC

From the data in the Institutional, Community, and Student Profiles, Maxine Waters EPC
emerges as an organization reflective of its community, clear in its mission, and capable of
fulfilling its mandates to prepare students for employment and further education and
training. Maxine Waters EPC continues to align with the local industry sectors and
emerging, sustainable occupations in the surrounding areas.

RESPONSE TO THE NEEDS OF SOUTH LOS ANGELES

Maxine Waters EPC in the Watts Area of the City of Los Angeles is making positive
advancements in meeting the unique needs of this high poverty, low education, and high
unemployment in sustainable areas of employment. The morning, afternoon, evening, and
Saturday class offerings serve a large percentage of the area’s adult population who lack
English Skills, a high school diploma or equivalent, and a clear pathway to sustainable
employment. With our IET focus, we can now take our students from foundational ESL to
job readiness within one year. Support for all students, including students with disabilities,
contributes to successful student outcomes.

CAPACITY TO FULFILL CURRENT MANDATES

Maxine Waters EPC has maintained a high level of experienced faculty and staff. We also
receive sufficient resources from our Central Office to attain current AEBG mandated
student outcomes in ESL, ABE/ASE, and CTE course completions and WIOA payment
points. Maxine Waters EPC is continuously growing and adjusting to the needs of the
students and the surrounding community. Maxine Waters EPC has developed and
cemented numerous community partnerships over the past few years that assist our
students in achieving their personal goals and student learner outcomes.

VISION TO FULFILL FUTURE MANDATES

The leadership at Maxine Waters EPC recognizes that the focus of successful student
outcomes will continue to change, just as the occupation outlook changes. The Division of
Adult and Career Education, State and Federal government, school leadership, the staff, the
surrounding community, and the students will all be part of the ever changing, growing,
and development of Maxine Waters EPC and will contribute to our successful achievement
of required and expected mandates.
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CHAPTER 2

PROGRESS REPORT ON KEY ISSUES

SIGNIFICANT DEVELOPMENTS

Unlike most of the ten newly formed Adult Service Centers that were formed from the 2012
shut down of DACE, Maxine Waters Service Area emerged as almost a completely new
school. All of the administration, instructional staff, and classified staff were new to the
school on August 13, 2012. Major obstacles included:

e Scant institutional memory due to 95% newly assigned staff

e No furniture in administration or classroom buildings

e No working telephones

e No returning students since community thought DACE was closed for good

o Newly assigned teaching staff was not acclimated to the area or demographics

After the initial site visit by Dr. Duncan in 2013, which was only six months after the new
Maxine Waters Service Area was formed, we formed a Leadership Committee to begin
discussing and working on the critical areas determined by Dr. Duncan and the staff. These
were critical areas that had surfaced only since the beginning of our new service area and
they include:

1. Develop a comprehensive assessment process that gathers student learning data
from multiple sources.

2. Integrate technology into the instructional program.

3. Increase communication and define school goals among all sites to build an
umbrella to improve schoolwide instruction.

4. Provide a safe learning environment and maximize parking opportunities.

ACTION PLAN PROGRESS

Action Item 1
Develop a comprehensive assessment process that gathers student learning data from
multiple sources.
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Rationale

1. Analysis of the data would be used to improve instructional programs resulting in
improvement in student learning.

2. All schools would use the same assessment instruments for initial placement and
promotion.

3. Each service area would then be responsible for instructional decisions based on
data from assessment.

4. Offer Professional Development to all staff proctoring assessment tools, to ensure
consistency in administering, scoring and interpreting data.

Action Steps

e The Leadership Committee reviewed all assessment tools currently being used.

e The Leadership Committee developed sub groups for each program to review
methods of administration, scoring, and interpreting the data for proper student
placement and program development.

e The Leadership Committee promoted teacher professional development to ensure
assessment tools were utilized and interpreted consistently with the goals of DACE
and the school.

Progress/Outcomes

The DACE Central Office staff has provided monthly and quarterly professional
development in-services to review current assessment tools, newly revised tools, data
interpretation, and methods used to administer assessment tools. Central office
supervisors visit schools to review these tools with staff involved with assessment, view
methods used to administer assessments, review rooms and areas used to administer
assessments, and ensure that the times and amount of assessment sessions are sufficient to
serve the community.

In addition Central Office has implemented monthly and quarterly administration and
teacher advisor meetings to make sure communication is maximized among the division, to
discuss newly developed procedures.

At the school, we have implemented professional development to cross train all
administrators, teacher advisors and classified staff involved with assessing students in all
programs offered. Binders have been developed to include assessment information,
managed enrollment schedule, information for programs requiring special assessment
tools like LVN, and information on the initial placement of student.
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Finally, designated areas have been identified for assessment of students for different
programs including CTE, ESL, High School Diploma, and LVN. This ensures the best
assessment tools and environments for students.

Action Item 2
Integrate technology into the instructional program.

Rationale
1. Mirror technology used in today’s business and industry.
2. Provide the technology tools necessary to our instructional staff, to assist our
students in shaping their educational programs and monitor their progress.
3. Improve communication between students, staff, and the community.

Action Steps
Adjust technology plan to:
e Determine the technology needs of the individual programs
e Provide additional technology resources for programs not already served or
underserved
e Review and adopt emerging technologies for all our programs
e Explore and use online resources to vary instructional modalities, as well as to
supplement student skills
e Establish computer accessibility for all ESL students on all our main campuses
e Research the pros and cons of investing in a website to complement the website
already provided by the District

Progress/Outcomes

e Computer equipment upgrades in classrooms and offices, new software, new
website, and innovative instructional equipment

e Provide technology carts that carry a notebook computer and ELMO projector for
classrooms

e Offer Burlington software to be used by students on iPads, notebook computers, and
Chromebook computers for the ESL program

o Offer Aztec HiSET preparation software for the academic program

e Provide wireless iPad, Chromebook, and notebook carts for use between classrooms
on each campus

e Use innovative computer simulation in the CTE program such as a welding machine
for beginning welders to conserve expensive consumable materials

e Use innovative equipment, tools, and software for the CTE newly state approved
Residential and Commercial Electrician class
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e Provide equipment, tools, and software for the new CTE HVAC, Plumbing, Medical
Pharmacy, Medical Assistant, and upgraded LVN classes

e Each teacher has his or her own desktop or notebook computer in the classroom

e Installed wireless Internet connections at the Flournoy site

A new school website (waterstrainingcenter.org) was designed and established to be
more accessible to stakeholders than earlier attempts. The website includes weekly
bulletins, program information, CTE managed enrollment schedule, links to community
partner webpages, and community resource forms used in the classrooms and on campus.
Teachers also have access to their own web page where they can post their class syllabus,
class expectations, assignments, school policies, class rules, and other relevant class
information.

Teachers also regularly use technology to communicate with their students. Teachers and
staff are strongly encouraged to do school business with students using only District issued
email, telephone calls, or U.S. Mail to discuss class information or educational plans. Some
teachers use the Remind app which is a free text messaging app that helps teachers,
students, and parents communicate quickly and efficiently.

Action Item 3
To increase communication among all Maxine Waters EPC sites.

Rationale
1. Create a “one school” environment among all our sites.
2. Develop clearer communication among all our sites.
3. Develop a better blend of community involvement, educational articulations, and
agreements among all staff and students at branch sites.

Action Steps

e Use digital technology to increase communication between campuses.

e Allow for travel time to increase participation at department meetings, PLCs, and
schoolwide meetings held on a specific campus.

e Request District Sponsored Training Rate funds to pay teachers for meetings
conducted outside their scheduled hours.

e C(Create committee work groups involving staff from all sites (for better integration).
This includes accreditation, PLCs, textbook committees, cultural events, and
program department meetings.
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e Periodically transfer teachers and staff from one site to another to receive
experience in the instructional, community, cultural, and student learning abilities
at each of our sites.

Progress/Outcomes

Maxine Waters EPC used various methods to unify the campuses. The methods we are
committed to and have implemented are the following:

e Weekly bulletin “Waters Gazette” that is distributed to all Maxine Waters EPC
campuses

e Weekly updated web page “waterstrainingcenter.org”

¢ Administrators that travel to the various campuses daily or a couple of days during
the week

e Teacher advisors who are located on more than one campus daily

e Vary the locations of professional development meetings including Professional
Learning Community meetings (PLCs)

e Allowing travel time for employees to attend meetings and in-services at the various
sites

e Assigning teaching staff on more than one campuses daily

¢ Combining student events such as student recognition ceremonies, fundraisers, and
cultural events on the main campus or one of the other sites

The web page allows for all staff to become informed on the weekly “happenings” on each
campus. Also, having staff assigned to more than one campus daily allows for
communication and daily reports on the status of each campus. In addition, combining all
the staff, certificated and classified, day and evening, for in-services and professional
development meetings and student events on the main campus helps to increase the
communication on all of the Maxine Waters EPC sites.

Action Item 4
Provide a safe, secure learning environment and maximize parking opportunities.

Rationale
1. Secure consistent security, armed and unarmed during school hours.
2. Plan and practice a safety plan of action for emergency scenarios.
3. Plan and implement sufficient lighting in the evenings for better campus safety.
4. Plan and implement security coverage for all parking lot areas and surrounding
areas at all sites.
5. Plan and provide more student and staff parking at all sites.
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Action Steps

¢ Maintain daily communication with Special Safety Office (SSO) and Special Officer
(SO) for continuous coverage

e Monitor and maintain a very strict policy on access to school keys

e Hired three three-hour and three six-hour campus aides to monitor the parking lots

e Hired three student body workers to assist with monitoring the parking lots and
traffic on campus

e Additional special officers are hired when hosting large events on campus

e Prepared and have ready School Safety Plans for each campus

e Hold bi-annual safety drills on each campus

e LAPD provides area safety workshops and local gang information

¢ Increased program offerings at 66th Street Site to better manage enrollment and
parking at Main Site

e Removed large storage containers and increased parking space at 66th Street by
relocating a fence

e Have worked out an agreement with Early Childcare Center next door to use their
unused slots for staff

e Reopened the Flournoy Site, a half mile away, to alleviate parking and course
offerings on the main campus

e Developed a “casual” agreement with WLCAC (across the street) for additional
parking

Progress/Outcomes

The Maxine Waters Employment Preparation Center is committed to providing our staff
and students with a safe, secure learning environment, maximized parking opportunities,
and property protection. All of Maxine Waters EPC sites, with the exception of Kiriyama
Site, are located in the Watts area of Los Angeles. According to LAPD statistics, Watts is 2.2
square miles of Los Angeles containing four of the country’s largest housing projects and
highest crime statistics for an area of its size. However, the three campuses we have in
Watts rarely have any dangerous, student-centered situations occurring. Maxine Waters
EPC has minimal property damage, minimal graffiti within the school grounds, and minimal
thefts occurring on the campus.

With the addition and growth of our Flournoy, 66th Street, and Kiriyama campuses we
were able to, for a time, ease the parking shortage. Within a couple of months, however,
the parking lots at our sites were filled to capacity. Parking continues to be an issue at all
our school sites.
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Maxine Waters EPC has worked at increasing visibility on all our campuses by adding
lighting, surveillance safety cameras, cutting back trees that obscure cameras, and
providing a golf cart for making safety patrols regularly and quickly.
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Instructional Mission Statement an
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The mission of Maxine Waters Employment Preparation
Center is to partner with the community for the
educational advancement and workforce development
of our learners.
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necessary for success in higher education and
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sensitivity for individual differences.







CRITERION 1 INSTITUTIONAL MISSION AND

SCHOOLWIDE LEARNER OUTCOMES

The school demonstrates a strong commitment to its mission, emphasizing student
achievement. The school communicates its mission internally and externally.
Schoolwide Learner Outcomes (SLOs) are developed and reviewed annually to
ensure that they are current and relevant.

Indicator 1.1 The school has a statement of mission that describes its broad
educational purpose, its intended student population, and its commitment to high levels
of student learning.

Our mission statement reflects our commitment to meeting the needs of the students in the
communities we serve. Our primary goal is to ensure students are prepared for the
transition to postsecondary education and employment. Comprehensive guidance
programs are offered in English language acquisition, basic skills, high school subjects, and
Career Technical Education. All of our courses are student centered and competency
based.

Specific learning programs and services are established according to student and
community needs. Data from attendance, course and program completions, wait lists,
employment and industry trends, and community agency requests are steadily reviewed by
the administrative team to ensure the relevancy of course offerings in accordance with our
school mission.

Our newly formed Net@ Work collaborative is an example of our mission and commitment
to provide services that meet our students’ needs. Working alongside WorkSource centers,
we are able to offer financial assistance, soft skills training, and job placement
opportunities for students in the Career Technical Education classes.

Our partnership with Los Angeles Southwest College is also an example of our mission and
commitment to provide higher educational services that meet our students’ needs. This
partnership is designed to provide college readiness classes on our campus with a plan to
offer additional coursework in the future that will meet the requirement for both college
and high school credit. We hope to inspire youth and adults by exposing them to college
coursework on a pathway to college life. By offering college classes on our campus, we are
removing the transportation barrier that many of our students face. This partnership also
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aligns with the goals of AEBG to increase collaboration with the local community college to
provide a seamless transition from the adult school to college.

According to the California Department of Education code 52507, the governing LAUSD
School Board legally authorizes Maxine Waters EPC to grant credits, issue certificates, and
diplomas. Therefore, we have uniform procedures for granting credit to concurrent high
school students who take adult education courses and we can equitably assign credit for
equivalent adult education courses.

Indicator 1.2 The mission statement is approved by the governing body, published
internally and externally and regularly reviewed and revised to connect to current
student learning needs.

The development of the mission statement was a multi-step process. The accreditation
leadership team reviewed the former mission statement as follows:

The mission of Maxine Waters Service Area is to engage, empower and provide
equal, accessible educational programs to students from diverse age groups and
cultural backgrounds as they develop skills and the confidence necessary to meet
their educational goals while learning in a safe and welcoming school environment.

The consensus was to develop a more concise statement that could be remembered and
that includes AEBG goals and our commitment to meeting the needs of the local
community. We wanted to involve all stakeholders in the selection of the mission
statement. For this reason, the leadership team decided to distribute sample mission
statements to teachers to review with their students. Some teachers made entire lessons to
create a new statement while others had their students vote on the samples. This activity
was extended to other staff as well. The statements were compiled and the leadership
team narrowed the suggestions down to a few statements that were redistributed for a
schoolwide vote. The process was truly collaborative and the NEW mission statement
emerged as follows:

The mission of Maxine Waters Employment Preparation Center is to
partner with the community for the educational advancement and

workforce development of our learners.
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Indicator 1.3 The school’s mission statement is central to institutional planning and
decision-making activities.

This new mission statement reflects our core values and emphasizes student achievement
in all programs schoolwide. The mission statement is visible on posters, in teacher lessons
and activities, printed in the brochure, course catalog, and on the website. It is reviewed
and revised by the administrative and leadership team as significant changes occur every
few years.

Consideration of our mission statement and SLOs is given in all planning and decision-
making activities. Each year during the initial staffing period, Maxine Waters EPC and
DACE central office staff review course offerings along with outcomes and industry trends
in order to determine the relevancy of each course. Maxine Waters EPC leadership further
determines the extent to which overall school programs are aligned with our mission
statement and SLOs.

This year we started Electrician 4 & 5 based on industry projections and employer
recommendations to offer multiple certifications to students in order to increase their hire-
ability. We also began a construction class and a partnership with Career Expansion Inc. to
prepare our students to work on transportation projects in Los Angeles County. Our mission
to prepare students for sustainable employment keeps us focused on the development of
certificated programs with the potential for students to earn a living wage.

Indicator 1.4 The school establishes measurable Schoolwide Learner Outcomes that
identify the broad, global goals for all students based on current and future student
learning needs.

The process for developing the SLOs was much like the mission statement. We aimed for
learning outcomes that were less broad and more measurable than the former Expected
Schoolwide Learner Results. The leadership team brainstormed and created a list of traits
that we want all students to have when they leave Maxine Waters EPC and that reflect our
core values. The teachers were presented a confined list at a schoolwide accreditation
meeting. To lead the discussion, we asked teachers, “What do you want your students to
learn and to know when they leave your class?” and furthermore, “What do you want every
student to know when they leave Maxine Waters EPC?” A ballot that combined most of the
ideas was created. The ballot was redistributed for a final vote and the new SLOs were
adopted in November 2017.

SLOs are measured through a periodic review of monthly performance reports from DACE,
classwork, program completion and promotional rates, WIOA/CASAS reports, issuance of
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high school diplomas, high school equivalency exam attainment, and job placement
information. The key instruments and methods used to demonstrate student achievement
of SLOs are described in the table below:

Schoolwide Learner Outcomes (SLOs) \ Assessment Methods
Demonstrate the literacy and technical TABE (Test of Adult Basic Education); CASAS
competencies necessary for success in (Comprehensive Adult Student Assessment
higher education and sustainable System); ESL Promotional exams; course
employment competency checklists; teacher developed

assessments; formative assessments; rubrics;
job placement documents

Demonstrate the ability to think critically | Course completion; course competency

and solve problems checklists; CASAS; project based assessments
Demonstrate multicultural awareness, Course completion; EL Civics soft skills
respect and sensitivity for individual curriculum; Student Council participation in
differences schoolwide events; recognition awards

presented for participating in school and
community activities

Maxine Waters EPC instructional staff is committed to engaging students at high levels of
learning with daily opportunities to practice the skills outlined in our SLOs. Teachers use a
variety of methods to integrate them into lessons, including class discussions and goal
setting. Posters of the mission statement and SLOs are in each classroom, in the offices at
the main campus and branch locations, and featured in the weekly newsletter to keep
stakeholders connected to the SLOs.

Indicator 1.5: The school demonstrates the incorporation of current research-based
ideas into learning programs to ensure that the school’s overarching goals (SLOs) are
current and relevant.

Administrators regularly meet to review and analyze student learning data results such as
completer reports, enrollment trends, licensing exam pass rates, and job placements. This
information is then shared with program Advisors and appropriate action is taken when
there is a demonstrated need. Departmental meetings and PLCs are the most common
means for teachers to share ideas based on this data and they develop plans for the
implementation of new practices and/or instructional strategies. Teachers maintain
student course contracts with embedded assignments and assessments to monitor student
progress and address needs, and they also use course competency checklists to evaluate
student progress.
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The leadership team keeps in mind our desired learner outcomes in light of current
research. Student profile data such as CASAS results, promotional testing, student
completion rates and wait lists are used to determine whether SLOs are relevant. As part
of the Maxine Waters EPC schoolwide action plan, administration and faculty participate in
regular staff meetings to discuss student performance and share best practices. SLOs are
embedded in the Action Plan which ensures that student needs remain a priority.

Indicator 1.6 The school has a process in place to regularly review the courses and
programs offered so that the needs of the community are met.

All course offerings are from the LAUSD Catalog of Authorized Adult Education and CTE
Courses, are in compliance with curricular requirements and exist because of research
supporting their need. Courses are routinely updated, added, or deleted, based on their
relevance and current workforce educational demands.

Maxine Waters EPC follows DACE guidance with respect to changes in program
implementation. Central office employs curriculum specialists who conduct pedagogical
research and present techniques to instructors at professional development trainings.
Instructors then use these strategies in the classroom and modify them as needed for our
student population.

Course and program offerings at Maxine Waters EPC are evaluated every term.
Administrators review student performance data to determine the effectiveness of each
program and identify student needs. In ESL, promotional data determines which courses
will be offered during the next trimester; in the academic program, ASIS reports, course
completion rates, determine how many classes are needed to meet student demand; in the
CTE program, labor and industry trends are used to determine which courses will be
considered.

Along with student profile data, administrators consider current student requests for
classes, wait list numbers and community partner requests to determine which programs
to consider. This information must be balanced with budget, space and staffing availability
to offer programs that meet the needs of the local community.

STRENGTHS

e The adoption of a new mission statement and school-wide learner outcomes was a
collaborative process
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e The mission statement and SLOs reflect our commitment to student success by
aligning our goals with the DACE strategic plan, AEBG and the needs of the local
community

o By weaving the mission statement and SLOs into decision-making and instruction,
Maxine Waters EPC faculty and staff remain focused on student achievement

KEY ISSUES

o Capture and record student learning data accurately and efficiently
e Offer supplemental curriculum for soft skills development

EVIDENCE

e List of those involved in the development of the mission statement and SLOs

o WASC Leadership agendas/sign-in sheets/minutes of self-study committees, faculty
meetings, administrative meetings, and student council

e Agenda/minutes of meetings where mission statement and analysis of learning data
(department meetings) are reviewed

e School catalog

e Schedule of classes

e Posters of Mission Statement and SLOs

e Job Placement Data

o EBRI Observation Sheets

e Community Advisory Board Invitations

e Department Meeting Agenda

o The Waters Gazette
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MAXINE WATERS
EMPLOYMENT PREPARATION CENTER

CRITERION 2

Organizational Structure and
School Leadership

Los ANGELES UNIFIED ScHoOL DISTRICT
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CRITERION 2 ORGANIZATIONAL INFRASTRUCTURE
AND SCHOOL LEADERSHIP

The school uses the contributions of leadership throughout the organization for
ongoing improvement. The organizational structure and roles of governance are
clearly defined and designed to facilitate decisions that support student learning and
improve institutional effectiveness. The governing body enables the
administrator/director to implement policy and lead the school effectively.

Indicator 2.1 The school has clearly defined roles of governance that provide for
ethical and effective leadership and results in ongoing improvement of the school.

The Principal of Maxine Waters EPC reports to the Executive Director of Adult Education,
who reports to the Chief Academic Officer, Division of Instruction, who reports to the
Superintendent, who answers to the Los Angeles Unified School District Board of
Education.

The Division of Adult and Career Education (DACE) central office administrators
collaborated with United Teachers of Los Angeles (UTLA), principals, and other
stakeholders to create the 2017-2019 Strategic Plan Pathway of Hope, which documents the
goals and strategies that the DACE will use to fulfill the school district’s vision to make
every student “college and career” ready, and answer the challenges of new state and
federal accountability measures presented by the Adult Education Block Grant (AEBG) and
Workforce Innovation and Opportunity Act (WIOA).

To ensure results and ongoing improvement at the adult schools, DACE administrators visit
each of the 11 adult schools at least four times a year to observe classrooms, analyze data,
and strategize with school leaders.

Indicator 2.2 The leadership of the school creates a positive learning environment in
a collegial and collaborative atmosphere that provides the foundation for school
improvement and high levels of achievement for students.

The principal leads the school in the direction of constant improvement in instruction,
esthetics, growth and morale. The administrative team meets daily to problem solve and
strategize and twice monthly with 19 full- and part-time teacher advisors.
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The principal invites guest speakers to conduct large scale professional development at
school-wide meetings. The ESL, Academic and CTE departments meet monthly to share
and analyze data and adjust instruction accordingly. Teachers are paid to attend
professional development sessions that happen in department meetings, and after school,
on such topics as EL Civics, lesson planning, and how to use data to improve instruction.

Indicator 2.3: The school’s governance, decision-making structure, and
organizational processes are regularly evaluated to ensure their integrity and
effectiveness.

The administration and advisors meet with community organizations for input regarding
course offerings, and setting up mutually beneficial partnerships, such as with WorkSource,
Department of Rehabilitation, EDD, WLCAC, and trade unions. Teachers have a voice in
decision making at Department meetings, school-wide meetings, and direct meetings with
administration. Administrators have an Open Door policy. The recently added faculty
parking area was a result of teacher input. Students have a voice through Student Council,
which meets at every major branch. School leaders evaluate the school’s organization
based on the success of the student population as measured by enrollment, WIOA data,
certificates earned and diplomas handed out.

The administrative team meets on a daily basis to regularly review and ensure the integrity
and effectiveness of policies. Teacher Advisors are sometimes invited into these meetings
to share their input. Administrators attend monthly meetings with their peers to ensure
their familiarity with DACE directives and ensure they enforce divisional integrity. The
results of these meetings and evaluations are shared through the weekly bulletin, posted
on the website, given in memos and shared in meetings.

Indicator 2.4: The school has an established infrastructure of policies and
procedures that provides stability and consistency for all institutional programs,
activities and events.

The school policies and procedures are dictated by bulletins and guidelines from DACE.
Changes and updates are distributed via more bulletins and at the monthly meetings attended
by administrators.

Indicator 2.5: The school evaluates the effectiveness of online processes and
procedures for involving staff in shared responsibility, actions and accountability to
support student learning throughout all online courses.

No online courses are currently offered at our school.
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STRENGTHS

e Team culture is modeled and implemented by the entire staff at Maxine Waters EPC

e The administrators meet daily, and with the leadership team of Advisors every other week
e Teachers are paid to attend professional development

e There is an Active Student Council at the main campus and branch sites

KEY ISSUES

e Cross-Train Teacher Advisors to strengthen student service
e The need for a faculty handbook is suggested by administration to improve
institutional effectiveness

EVIDENCE

e Survey Questions

e School Bulletins

e Back to School Meeting Agenda and Packet
e Job Postings

e Student Council Meeting Agenda
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CRITERION 3 FACULTY AND STAFF

The school employs qualified personnel to support student learning programs and
services to ensure institutional effectiveness. Personnel are treated equitably,
evaluated regularly, and provided opportunities for professional development that
impact student learning.

Indicator 3.1 The school employs personnel who are qualified by appropriate
education, training, and experience in line with its school mission and SLOs.

All certificated employees have passed the CBEST, hold valid state credentials for their
positions, and withstood extensive background checks by LAUSD Human Resources.
Teachers are interviewed on site, and approved by the DACE. The number of teachers and
staff at Maxine Waters, and all sites, are determined by the Division.

DACE determines the number of faculty and staff positions at Maxine Waters EPC based on
enrollment. The principal may open or close classes during the course of the school year
according to students’ demand or lack of demand for particular classes. Tenured teachers
will be re-assigned. Non-tenured teachers may be re-assigned or lose their positions.

Indicator 3.2 The school’s hiring process is marked by clear communication
regarding job descriptions, expected job skills, and procedures for the selection
of personnel.

Teaching jobs at Maxine Waters EPC are posted on the District website, on a prominent
wall at the main site, and in the community. Minimum and desired qualifications are listed
along with specific job duties. Interested persons submit a resume, letter of
recommendation, letter of interest and a copy of their teaching credential. A three or four
person panel of teachers and administrators interview the top candidates, rank them, and
send the list back to HR. After their review, the list is returned to the principal and the top
qualified is candidate informed.
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Indicator 3.3 The school develops school policies and procedures that are clearly
communicated to all employees.

All Maxine Waters EPC employees adhere to the personnel procedures and policies that
LAUSD generates and publicizes in bulletins and at Back to School meetings. These
directives are in concert with state and federal mandates and the Collective Bargaining
Agreement. Personnel records are kept in locked cabinets in the main office. Employees
may inspect their own files with administrator supervision, and may not alter them.

Indicator 3.4 The school assures the effectiveness of its faculty by evaluating all
personnel systematically.

Tenured teachers are evaluated every two years. The administrator and the teacher
participate collaboratively in the evaluation process that involves joint development of the
Initial Planning Sheet (IPS) which details the teacher’s professional objectives and
strategies for the year. The teacher and administrator have both planned and unplanned
classroom observations based on what is outlined in the IPS. Professional development
topics are included in the IPS to further ensure that they are being implemented and
evaluated in a meaningful and productive way. Non-tenured teachers are evaluated yearly
or every other year. The initial planning sheet is the guiding document that keeps teacher
and administrator focused on clear and measurable goals. It is meant to be a tool of
improvement, not punishment.

Indicator 3.5 Faculty members take ownership of student progress of achieving
stated Schoolwide Learner Outcomes.

The leadership created a list of SLOs and distributed them to the faculty to share with their
students. The choices were discussed and voted upon and taken into account when
ultimately adopted. Because the SLOs are embedded in the course outlines and school-
wide activities, teachers are taking ownership of student progress whenever they step
before the class. The SLOs are also posted in every classroom as reminders. Academic
teachers analyzed students in a departmental meeting exercise. Reading teachers
accomplish this when they gather every two weeks with reading teachers from other
schools to deliberate over Reading student outcomes. We measure student attainment of
SLOs via the TABE, CASAS, ESL Promotion and EL Civics tests, as well as student surveys
and information gathered on CASAS update forms.
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Indicator 3.6 The school provides all personnel with appropriate opportunities for
professional development.

Maxine Waters EPC and DACE provide many opportunities for professional development
and will pay teachers to attend. At Maxine Waters EPC, there is always school-wide PD at
the Back to School and End of the Year meetings. Professional development is part of
monthly departmental meetings, well-attended Division conferences, Professional Learning
Communities for ESL and Reading, and the CASAS Summer Institute. The administration at
Maxine Waters EPC encourages pa